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Abstract 
 
Three instructor-devised, classroom-based diagnostic assessment tests were used to 
determine the media consumption habits, current affairs knowledge and ethical 
understanding of a cohort of entry-level undergraduates in public relations – a group 
who could be reasonably expected to seek media related employment upon 
graduation. The tests found (1) the traditional broadcast media of television and radio 
made up 83% of media consumption, and that newspapers, magazines and online 
information sources the remainder, (2) students can recall personalities and policies 
which are current, but not those which are recent, and that their knowledge of place is 
very poor, and (3) that while students think codes of ethics are the best way to ensure 
ethical behaviour among public relations professionals, they do not think the public 
interest overrides private commercial interest. Moreover, they are ambivalent about 
both the responsibility practitioners have to undertake pro bono work, and about the 
acceptability of offering gifts to potential clients. All these findings assist instructors 
to start where students are, to avoid unfounded assumptions about student knowledge 
and attitudes, and thus to move from the known to the unknown, as a model of best-
practice pedagogy. 
 
Keywords  
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Diagnostic and formative assessment in an 
entry-level public relations course 
 
Introduction 
 
Students and academic staff tend to focus on summative assessment because it is the 
ultimate measure of performance: how well students have learned and how well 
instructors have taught. While the use of formative assessment – the process of 
developing the meta-competencies of self assessment and self engagement which 
underlie learning – is growing, formal, instructor-devised, classroom-based diagnostic 
assessment appears to have fallen into disuse, with diagnostic assessment most 
commonly the preserve of psychometricians detecting learners with special needs. 
This paper examines three instructor-devised, classroom diagnostic tests used with a 
cohort of 80 first year public relations students at the commencement of their first 
semester and explains the rationale, application and benefits of each. The first 
instrument is used successively for diagnostic, formative and summative purposes; the 
second for both diagnostic and summative purposes, and the third for diagnostic 
purposes only. 
 
The three tasks were: 
 
• Media Consumption Diary. Completion of a dairy each day for a week 
recording consumption habits across five media: print, television, radio, 
cinema and on-line, and the writing of a 500 word self-reflection.  
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• Current Affairs Test. A ten item current affairs test, with a bias towards 
business, politics and media. 
• A survey of Issues In Professional Responsibility For Public Relations 
Practitioners. A fifteen-item instrument using a 5-point Likert-type scale to 
identify student perceptions of professional ethics in public relations. 
 
The last two instruments were administered in the first week of classes. Completion of 
the first instrument was required in the seven days from the beginning of week 2 of 
classes. All instruments were instructor devised, and all had been pilot tested with 
classes in previous semesters. The Issues in Professional Responsibility test had been 
refined over a period of three years, through some four previous iterations. 
 
Defining the functions of diagnostic and formative assessment 
 
A survey of the literature over the past two decades reveals diagnostic assessment 
being used principally, but not solely, in the form of standardised psychometric tests, 
to: 
• identify children at primary school level with special learning needs, 
(McGuirk et. al., 1999; Fombonne, 1992; Hall 1992; Thurlow et. al., 1988). 
• quantify readiness for reading at school entry level (Renaissance 2001; 
Torgesen et. al. 1990; Flippo 1981; Marschner et. al. 1981). 
• identify strengths and weaknesses in student writing, (Miraglia, 1995; 
Forehand, 1988; Rounds et. al., 1987; Bryce, 1983).  
• provide post-secondary career advice. (Vidal-Brown & Thompson, 2001; 
Larson et. al., 1994). 
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It has also been used, on a much smaller scale in mathematics and science education 
in secondary schools (Millar et. al., 2000, Noss et. al., 1989).  No reported instances 
of using diagnostic assessment in relation to media consumption habits, current affairs 
knowledge or ethical perceptions have been located. Implicit in the literature is a 
distinction between the standardised test designed to measure what are essentially 
cognitive functions, and the instructor devised, classroom-based instrument designed 
to identify knowledge, attitudes and skills that a particular cohort of students may or 
may not have. It is this second form of diagnostic assessment with which this paper is 
concerned. 
 
The disuse into which this form diagnostic assessment has fallen is despite the 
rhetoric that teaching must start with what learners know, and build from that. Indeed, 
instructors cannot always be confident that students, particularly those in the first 
semester of first year, do have the knowledge and skills they are assumed to have. 
This is partly a function of the diverse routes thought students can obtain tertiary 
entrance.  
 
Thus diagnostic assessment is essentially a tool in curriculum design, a tool for use by 
the instructor, whereas formative assessment is the process of meeting the assessment 
criteria, whereby the instructor assists the students, and the students assist themselves, 
to meet the summative assessment criteria established through the curriculum design 
process. 
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According to Hobson (1997), “Formative assessment …is the process of examining a 
work, system, or activity for the purpose of providing feedback that will allow the 
responsible agent to improve subsequent performances”. Hobson continues, 
“formative assessment is process-based and focuses on helping the learner develop 
the meta-cognitive strategies of self-assessment and self-initiated development” (p. 
68). 
 
The essential distinction between classroom based diagnostic assessment and 
formative assessment is that the principal, but not exclusive user of diagnostic 
assessment, is the instructor, whereas the principal, but not exclusive user of 
formative assessment is the student. 
 
The cohort: age and gender 
 
As Figure 1 shows, nearly three quarters of the cohort were aged 24 or under; with the 
greatest number (57%) aged 15-19 years. Of the remaining quarter, 15% were aged 
over 35 years. Figure 2 indicates, as is common in public relations courses, (Singh 
and Smyth, 2000; Farmer and Waugh, 1999) the vast majority of the cohort (73%) 
was female 
 
Assessment task 1: Recording and reflecting on media consumption habits 
 
A standardised form which enabled students to record what they consumed and how 
much they consumed for each medium on each of seven successive days was 
distributed via the course materials website. A copy of the template is included as 
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Appendix 1. Students were then required to submit the diary by email accompanied 
by a 500 word self reflection for formative assessment purposes. This was returned to 
students by email within a week with an indicative mark and written comments. The 
instructor also gave generic feedback in the lecture, and ran a workshop before the 
lecture for students who had scored poorly on the task. The task was to be submitted 
for summative assessment one week after receipt of the formative feedback. 
 
The purpose of this first instrument was several fold. While it gave the instructors 
useful information about the media consumption habits of a group of students who 
aspired to media related employment, it was also an exercise which could be 
undertaken quickly and easily as the first formative, and then summative task for a 
portfolio of six written tasks across a thirteen-week semester. It was also designed to 
introduce students to a genre of writing that was neither academic nor professional – 
that of reflective commentary. The use of reflective journals in professional training 
programs is widespread, (Boud, 2001; Boud & Walker, 1998; Cheetham & Chivers, 
1998), intersecting as it does with “blogging” a distinctive new media communication 
form. (Oravec, 2002). 
 
The reflection was included to enable students to identify the relative amounts of time 
they spent using media as entertainment, and as sources of news and information, to 
make some judgements about the variety of news and information sources they were 
exposing themselves to. Poor time management is frequently a cause of poor 
academic performance in first year undergraduates. To provide students with an 
empirical understanding of how much time media consumed was one way of raising 
student awareness of that issue. The second issue related to media diversity and media 
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source reliability. The students live in a community in which print media are 
dominated by Rupert Murdoch’s News Ltd publications, so students who aspire to 
media related employment after graduation need to be encouraged to access a 
diversity of news and information sources. Finally, in their reflections students were 
encouraged to identify the extent to which their consumption habits matched their 
aspirations, rather than be self critical of the content they consumed. The exercise was 
not about imposing the instructor’s view about what media students should consume. 
So if students aspired to work in entertainment or sports event management, was this 
reflected in their consumption of entertainment or sports programs? Conversely, 
students who aspired to be media minders for public officials, but consumed no media 
about politics, needed to recognise that a change in their consumption habits was 
necessary.  
 
Here are five separate samples from the students’ self-reflection: 
 
I am a couch potato.  My media watch is based heavily on my television 
consumption.  My entire television consumption over the week was 33.5 hours, 
which was more then all of my other media consumption put together.   
 
 …it is clear that I am a product of the MTV generation. Relying very heavily 
on visual/televised media, I have forsaken most other aspects of media 
consumption. This results [in a] narrow field of exposure to current affairs. 
Which in turn, makes it hard for me to make informed decisions about the 
issues. 
 
 9
The majority of my online time, 12 hours, is spent in the MSN chat room. I use 
MSN to talk to friends and people that I would never see or talk to without it. I 
also download songs so I can turn them into CDs and not have to listen to the 
radio. 
 
The media watch diary has opened my eyes to the amount of repetitive one-
sided media I intake. I waste a lot of time on media that is completely 
unusable. 
 
It is impossible to resist media immersion. Whether this immersion is by direct 
choice or as a result of submission or pure boredom is dependant on the self.  
Thus, media, in all its forms, is vital not only in informing and entertaining but 
also as somewhat of a “soundtrack” to life.  Lastly, media is, when all else 
fails, a way to pass the time. It is from this media diary, then, that an insight 
into the world of a socially adept material-girl who is in tune with both the 
external, as well as more internal and personal… 
 
In purely diagnostic terms, the task also gave instructors an early indication of 
students at risk, through assessment of their ability to structure a written piece, to 
paragraph, to capitalise and spell correctly. As a result about 5% of students were 
counselled in one to one, face-to-face meetings with the principal instructor, and a 
number were referred for specialist assistance. 
 
Television dominated student consumption habits. Many used the Internet for chat, 
rather than for news and gathering information; many found the cinema too 
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expensive, and some reported newspapers as too expensive also. The overall 
consumption patterns are represented in Figure 3. 
 
In summary, 52% of media consumption consisted of television, radio 31%, 
newspapers and magazines 11%, and non-academic use of on-line media 6%. 
Given hype about the extent to which the dominant demographic group (15-24 year 
old) is the wired generation, the low level of online media use is perhaps surprising. 
The traditional broadcast media of television and radio – passive watching and 
listening – make up 83% of media consumed. Gender may be a moderating variable – 
and as yet the data have not been interrogated sufficiently to find this out – experience 
in the classroom has been that a number of students – the youngest and the oldest 
females – have difficulty with some basic computer-related tasks, such as emailing 
assessment tasks as word attachments. 
 
Assessment task 2: Current events knowledge 
 
As with the media diary, the purpose of this piece of diagnostic assessment was to 
reinforce the need for students who aspired to media related employment to be 
knowledgeable about current events. In journalism courses within the School, current 
affairs tests currently form an ongoing part of summative assessment. The ten 
questions in this test were deliberately chosen to target perceived gaps in student 
knowledge covering business, politics (domestic and international) and the media. 
Seven questions were multiple choice, the remaining three required one word write in 
answers. The test was peer marked in the class, and the correct answers supplied by 
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the instructor who then explained the rationale behind the test. The test papers were 
then collected for further analysis. 
 
Nearly three quarters of the cohort could not correctly name Telstra as Australia’s 
largest company as defined by market capitalisation. The most popular choice, by 
43% of respondents was the media company Publishing & Broadcasting P/L whose 
largest shareholder is Australia’s most wealthy individual, Kerry Packer. Only 26.8% 
correctly named Telstra. 
 
In the most concerning result of all nearly half the cohort (49.3%) identified Kabul as 
the capital of Pakistan.  Only a third (32.4%) correctly named Islamabad, with Lahore 
scoring 8.5% of responses and Jalalabad 2.8%. Don’t knows were 7%. 
 
Nearly half (46.5%) correctly named the four pillars policy as being an Australian 
government policy not permitting banks to amalgamate; while 14.1% thought it was 
an alliance to combat terrorism, 9.9% an Australian government policy for 
telecommunications providers and 8.5 % an Australian govt policy for processing of 
refugees. 21.1% said they didn’t know. 
 
In more reassuring results on the multiple choice questions: 
• nearly two thirds (64.8%) correctly identified Professor Alan Fels as chairman 
of the national competition and consumer watchdog, (the Australian 
Competition and Consumer Commission), while an unfortunate 12.7% 
thought Fels was the university vice-chancellor. A further 12.7% responded 
with a “don’t know”. 
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• Only 1.4% of the cohort could not identify Alfie Langer as a local football 
hero. 
• Nearly three quarters (73.2%) correctly identified Kofi Annan as UN 
Secretary General, with 12.7% registering a don’t know. 
•  The same number (73.2%) correctly identified News Ltd as the owner of the 
local metropolitan daily newspaper, with 18.3% identifying the Kerry Packer 
dominated PBL as owner. PBL owns the Nine television network, and under 
cross media regulations is not permitted to own newspapers in the same 
market. 
 
In the three open ended questions, A large majority (90.1%) correctly named Tony 
Blair as Prime Minister of Great Britain, 9.9% didn’t know. Finally, in a result that 
confirms that current knowledge of personalities is greater than recent knowledge, 
only a third (33.8%) could correctly name the previous state premier who left office in 
1998, while the majority (57.7%) recorded a don’t know, and 8.5% named the wrong 
person.  Only 5.6% could correctly name Richard Hatch as the winner of the first 
series of the TV show Survivor. Forty per cent (39.4%) recorded an incorrect answer 
and fifty five per cent (54.9%) did not know.  
 
In summary, knowledge of people, policies and places was tested. Knowledge of 
current domestic and international newsmakers appears high, ranging from Alan Fels 
at 64.8%, through Kofi Annan at 73.2% to Tony Blair at 90.1% and Alfie Langer at 
98.6%.  By contrast, knowledge of recent, as distinct from current, newsmakers is 
very poor, with a 33.8% recognition rating for the former state premier, and 5.6% for 
Richard Hatch. Similarly, knowledge of place was very poor.  
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Knowledge of economics and public policy was mixed. Kerry Packer has a high 
recognition factor, but essential knowledge of his activities is not. Three quarters 
knew that News Ltd owned the Courier-Mail newspaper; but three quarters did not 
know Telstra was the country’s largest corporation, while just under half could 
correctly identify the purpose of the four pillars policy. 
 
Assessment task 3: Attitudes towards professional ethics 
 
Ethics, or more precisely, the lack thereof, continues to be one of the most 
problematic areas of public relations practice. There is a continuing public perception 
that the practice of public relations is inherently unethical. In May 2000 the New York 
Times ran a headline saying headline “In Public Relations, 25% Admit Lying” 
(Kuczynski, 2000). The Times was reporting an industry publication’s survey of 1700 
public relations practitioners. Hill & Knowlton’s tactics in its representation of 
Citizens for a Free Kuwait in Gulf War I over a decade ago have been well 
documented and critiqued (Pratt, 1994). More recently, in Australia, a former 
President of the Public Relations Institute of Australia NSW Branch was censured by 
his own Institute for proposing a campaign to discredit a popular television 
personality critical of pedigreed dog breeding (Cadzow, 2001, p.20). In New Zealand, 
the Public Relations Institute was compelled to appoint a QC to oversee an inquiry 
into allegations of ethical breaches by two members in the wake of a furore about the 
tactics the pair used in the service of a rogue government owned forestry corporation 
(Rennie, 2001; Hager & Burton, 1999; Espiner, 2000a and 2000b). 
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Reports on the undergraduate public relations curriculum almost unanimously 
emphasise the need for the inclusion of ethics in the curriculum. In the United States, 
which has included public relations in the university curriculum the longest, a 1975 
Public Relations Society of America (PRSA) report placed ethics, as part of media 
law and ethics, as an optional subject in the undergraduate curriculum (Fischer, 2000). 
By 1987, the PRSA had included ethics in the principles, practices and theory 
competency, one of the five core competencies required of public relations graduates 
(Van Leuven, 1999). The other four competencies were techniques (in writing, 
distribution and network use, operations and management), research for planning and 
evaluation, strategic planning and implementation, and a practicum (Toth, 1999). A 
1998 review of the public relations curriculum produced a strong argument for ethics 
to be one of four new core competencies to be added to the five identified in 1987. 
The four new competencies argued were: ethics, visual and interactive 
communication, public relations management and campaigns (Van Leuven, 1999). At 
an international level, in 1990 the IPRA produced a Gold Paper recommending global 
standards for public relations education ( IPRA, 1990) in which ethics figured 
prominently. 
 
Working on the principle that learning should start with the known and move to the 
unknown, documenting the ethical awareness of future public relations practitioners 
prior to any exposure to academic program content or professional socialisation, 
provides instructors with a baseline from which ethics education and training within 
the curriculum can be structured. Secondly, such documentation also provides a 
baseline from which the ethical sensitivity and ethical decision making skills of this 
particular cohort of students can be tracked through the various stages of their course, 
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and hopefully, beyond graduation into the workforce. There are, of course, a number 
of methodological hurdles along such a path, such as the college effect and the effect 
of repeating the same test at regular intervals. 
 
The instrument asked students to respond to a series of propositions on a five point 
Likert-type scale: Strongly Agree to Strongly Disagree. The propositions were drawn 
from the instructors’ knowledge of the types of issues reported in both the media and 
the academic literature and our knowledge – from professional experience – of the 
types of ethical issues which emerge in professional practice. The propositions 
covered five key areas: 
• some general assertions about the place of ethical behaviour and codes of 
ethics in professional public relations practice. 
• the duty of the public relations practitioner in relation to the client, the 
employer, other professions and the public interest. 
• offering of gifts and benefits to potential clients. 
• withholding of information, lying and the public correction of errors. 
• pro bono work 
Eighty-five per cent of this cohort (84.3%) felt an ethics code was the best way to 
ensure ethical behaviour among public relations practitioners, with a further 8.6% 
recording a don’t know.  
 
In other findings:  
 
• Only 27.1% disagreed that “it is acceptable professional practice for PR 
practitioners to keep information which is damaging to a client/employer out 
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of the public domain”. Of the rest 52.9 % said it was acceptable, while 20% 
recorded a “don’t know” answer. 
 
• 53.6% agreed, “the primary responsibility of a PR practitioner is to their 
client/employer even if this conflicts with the public interest”. Only 23.6% 
disagreed. 
 
• Students were evenly split on the imperative of pro bono work. 31.3 % agreed 
it was a professional responsibility; 37.4 % disagreed, while 31.3 % responded 
with a “don’t know” 
 
• Similarly, with the offering of gifts to potential clients, 36.4 % approved the 
practice; 36.4% disapproved, while 27.2% didn’t know. However, when asked 
about offering gifts to potential government clients, only 21.2% approved, 
54.6% disagreed, and 24.2% didn’t know. 
 
Clearly, in terms of teaching a normative ethic of public relations practice, there is 
considerable scope for curriculum intervention. 
 
Conclusion 
 
In reflecting on their media consumption, many students reported the need to change 
their media consumption behaviour to both improve their time management, and to 
develop a more critical perspective on media and its outputs. This second trend was 
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given impetus by the reporting in class of the results of the second diagnostic 
instrument – the current affairs test.  
 
Some students found the task of being self reflective difficult; they tended to be 
descriptive of their media consumption habits rather than interrogative, a defect they 
were able to address in the subsequent, summative presentation of the material.  The 
insistence of instructors that they do this served notice from the beginning that the 
“meta-cognitive strategies of self-assessment and self-initiated development” so 
central to Hobson’s definition of formative assessment quoted above, are also at the 
core of a university education. 
 
The final diagnostic test on ethics– really a pre-test – is only the first stage of a much 
longer project which will evaluate the impact of curricula interventions designed to 
stimulate greater ethical awareness, and competence in ethical decision making, a 
project which will go some way to addressing issues of professionalism in the practice 
of public relations.  
 
However, institutional demands for summative assessment criteria to be set out in 
course outlines distributed at the commencement of the semester can inhibit the 
capacity of the instructor to make effective use of the results of diagnostic assessment 
in that semester. The data can be utilised in delivery of the course in subsequent 
semesters, so long as the cohort is similar in character, but as the instructors in this 
program found out, changing institutional admissions policies can also spring their 
own surprises. 
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APPENDIX 1 
 
MEDIA WATCH DIARY 
 
DAY1   
 
A. TELEVISION:  Make sure you list your viewing of both free to air and pay TV 
 
1. How many hours of television did you watch today? ____________ 
 
2. List the programs you watched and the channel they were on:  
 
PROGRAM CHANNEL 
  
  
  
  
  
  
  
 
B. RADIO: 
 
1. How many hours of radio did you listen to today? (Remember to count listening while travelling) _______ 
 
2. What station(s) did you listen to? 
 
 
 
 
 
 
C. CINEMA 
 
1. Did you go to the movies today? YES/NO\ 
 
2. What film did you see? ____________________________________ 
 
D. ONLINE: 
 
1. How many hours did you spend surfing the net today? _______ 
[Do not count the work you did on-line for your university studies] 
 
2. Do you have internet access at home? YES/NO. 
 
3. List below three of the main sites you accessed: 
 
1. 
2. 
3. 
. 
E.PRINT 
 
1. List any newspapers or magazines you read today, apart from those connected with your academic study. 
 
 
 
 
 
 
 
 
How much time, in total would you have spent reading newspapers and magazines today? ______ 
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APPENDIX 2 
 
CURRENT EVENTS QUIZ: circle or write the correct answer 
 
1. Australia’s largest company, as defined by market capitalisation, is: 
 
(a) Telstra (b) BHP Billiton 
(c) National Australia Bank (d) Kerry Packer’s Publishing & Broadcasting Ltd. 
 
2. The ‘four pillars policy’ refers to: 
 
(a) the Australian government policy of asking New Guinea, New Zealand, Nauru and Fiji to accept and 
process refugees. 
(b) the alliance between Europe, the US, moderate Arab nations and Australia to combat terrorism 
(c) the Australian government policy of not permitting the four big Australian banks (Westpac, CBA, ANZ 
and NAB) to amalgamate. 
(d) the Australian government policy of having four major telecommunications providers: Telstra, Optus, 
Orange and Vodaphone. 
 
3. Professor Alan Fels is: 
 
(a) the Vice Chancellor of UQ. (b) the Governor of Queensland 
(c) the chairman of the ACCC (d) the chairman of the ABC 
 
4.  The current premier of Queensland is Peter Beattie. Who was premier before Mr Beattie? 
 
 
5. What was the name of the winner of the first series of Survivor? 
 
 
 
6. What is the name of the current Prime Minister of Great Britain? 
 
 
 
7. The capital of Pakistan is  
 
(a) Islamabad (b) Kabul 
(c) Jalalabad (d) Lahore 
 
8. “Alfie” Langer is 
 
(a) an Australian film star (b) a footballer 
(c) an Internet guru (d) A Channel 9 reporter in Afghanistan 
 
9. The Secretary General of the United Nations is  
 
(a) Yasser Arafat (b) Kofi Annan 
(c) Nelson Mandela (d) Hose Ramos Horta 
 
10. The Courier-Mail newspaper is owned by: 
 
(a) Rupert Murdoch’s News Ltd (b) Kerry Packer’s PBL 
(c) Tony O’Reilly’s APN Group (e) John Laws and Radio 2UE 
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APPENDIX 3 
 
ISSUES IN PROFESSIONAL RESPONSIBILITY  
FOR PUBLIC RELATIONS PRACTITIONERS 
 
Please circle ONE response  
 
1. PR practitioners should be ethical because “ good ethics is good business” in that being ethical 
contributes to the bottom line 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
2. Being ethical is important because ‘doing the right thing’ is one of the foundation principles of 
both business and society in a market economy. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
3. It is acceptable professional practice for PR practitioners to keep information which is 
damaging to a client/employer out of the public domain. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
4. It is NOT necessary for PR practitioners to publicly correct errors or mistakes made by the 
practitioner which make their way into the public domain. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
5. It is NOT necessary for PR practitioners to publicly correct errors or mistakes made by the 
client which make their way into the public domain. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
 
6. A code of professional ethics is the best way to ensure ethical behaviour among PR 
practitioners. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
7. The primary responsibility of a PR practitioner is to their client/employer even if this conflicts 
with the public interest. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
     
8. As a PR practitioner, it is acceptable professional practice tell lies to protect the interests of 
your client or employer. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
 
 
 
 26
9. It is acceptable professional practice for consultancies to provide gifts and entertainment for 
potential clients. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
 
     
9. It is acceptable professional practice for consultancies to provide gifts and entertainment for 
potential government clients. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
10. PR practitioners should ensure that their personal principles never override their responsibility 
to secure a satisfactory outcome for their client/employer. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
12. In house practitioners owe a stronger duty to their organisation than consultants do to their client. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
13. PR practitioners have a professional responsibility to undertake advocacy on behalf of 
disadvantaged and voiceless groups in the community without expectation of payment. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
     
14. Any conduct by a PR practitioner which is sanctioned by another professional, such as a 
lawyer or accountant is permissible and justifiable. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
     
 
15. Continuing professional education in ethics is the best way to ensure ethical behaviour among 
PR practitioners. 
 
STRONGLY   DON’T  STRONGLY 
AGREE AGREE KNOW DISAGREE DISAGREE 
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Figure 1: COHORT by AGE. n = 67 
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Figure 2: COHORT by GENDER. n = 67 
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Figure 3: MEDIAN MEDIA CONSUMPTION BY MEDIUM  
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